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Table 5
Pooled, Correlation Matrix between Mentors’ Year 2 SIRF and Its Predictors (N = 339)

Variable 1 2 3 4 5
Mentors’ Year 2 SIRF .02 -.07 .04 14 -.02
1. Year 2 Dosage -.07 -.08 14 -.02
2. Externalizing Behavior A42%* A7 .05
3. Internalizing Behavior 27** -.01
4. Special Ed. Status 06

(1 = with; 0 = without)
5. Mentors' Years of Teaching
Note. * p <.05; ** p <.001.

Table 6

Pooled, Hierarchical Multiple Regression Summary for Mentors’ Year 2 SIRF and Its Predictors
(N =1339)

. Step 1 Step 2 Step 3
V I

ariable B SE p B SE p B SE p
Constant 111.38 2.96 112.19 6.70 112.19 6.70
1. Year 2 Dosage 0.04 .78 0.01 0.04 83 0.01 0.04 .83
2. Externalizing
Behavior 0.09 007 .20 009007 .20
3. Internalizing
Behavior 0.05 009 57 0.05 009 57
4. Special Ed. Status
(1 = with; 0 = without) 354 184 5 354 184 6
5. Mentors' Years of
teaching 004017 g9

2 - .04 .05

A2 .04 .01

Table 7

Pooled, Correlation Coefficient and Simple Regression Summary for Mentors’ Year 2 SIRF and
Their Year 2 Treatment Integrity (N = 339)

Variable 1 B SE
Year 2 Treatment Integrity 31**

Predictors
Constant 4.67 17.14
1.Year 2 Mentor SIRF 0.67 0.15

Note. ** p <.001. 2 =.10; SIRF = School Intervention Rating Form.
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Figure 2. Reimers, Wacker, and Koeppl’s (1987) model of treatment acceptability
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Figure 3. The self-reinforcing model of social validity
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CARS
- E Check & Connect .

LeoR TREATMENT INTEGRITY FORM
Student ID # : Site ID: Date : / /
Teacher ID #: School ID: CARS StaffID :
Integrity 1 2 3 4 5 6 7 8 9 Booster B1 B2 B3
Ronbe: @, ©F 0 O O O e O O Number © O O

Instructions: Collect a copy of the Check and Connect monitoring form at the end of the month. Based on the information
recorded by the teacher on the form, mark Yes or No. At least once per month, observe a Check & Connect Session in
person. Please indicate below which week you conducted your observation. If a mentor sees more than one CARS student,
you only need to observe one session for the mentor per month (not one per student per month).

WEEK 1 WEEK 2 WEEK 3 WEEK 4
Student available for
mentoring each week? Yes No Yes No Yes No Yes No
If "N" bubbled in any of the
weeks, record the number o o O O O o O (@)
representing the reason why
student was not available 10 10 10 10
(1=Absent, 2=Suspended, 3=
Competing school activity-e.g., 20 20 20 20
testing; 4=Student doing well;
weekly meetings not necessary) 30 30 30 30
Look for student initials on
permanent product for 40O 40 40 40
confirmation of mentoring
process.
WEEK 1 WEEK 2 WEEK 3 WEEK 4

o} P (o] P o} P o P
Observed Session? Bubble "O"
for observed & "P" for permanent o o o (@) (@) (@) (@ o
praduct.

Mentor met with the student. (See teacher and student initials on C&C monitoring form),
1. Bubble Y if mentor met with

the student at least one time Y N Y N Y N Y N
per week. If "Y", continue to

question 2. If "N*, mark all o o o (@) (@] O o @)
questions below "N" and

implement booster session.

Figure 4. Check & Connect treatment integrity checklist
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Four criteria

Not met/Excluded
(N =201)

Met/Included (N=647)

Treatment Group
(N =341)

Control Group
(N=306)

Figure 5. Number of students participated in CARS during each phase
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Check & Connect Monitoring Sheet Key: Write in totals per day (or week)OR: ¥'=Indicates behavior is occurring /= Indicates behavior is not occurring

Meonth Student D Mentor
Risk Indicator
CHECK M|T|W [Th |F |Wk [M | T |W [Th [F Wk [M[T [W|[Th |[F | Wk T|W|Th |F |Wk |M |T |W|Th |[F Wk | w
Tardy 25
Skip 23
Absent 24
Behavior referra 24
Detention 22
Ir-schaol suspension 22
Out-of-school 22
suspension
Failing clazses D= Fs
isk indicator Fi i
(monthly) ris 2 1Fand/or 2 2 D's per grading period
hind i its i |
Behind in credit: Credits earned out of total e Iy el g — e
[monthly)
Mizsing Assignments English Math Social Studies Science Other
{bi= hl:
as;i:n,m:uﬂ; ;;“:c Turning in assignments an average of below 90% across claszes
frotal no. of assign.)
CONNECT A
BASIC T
Providec regular g_
feedback a‘
Problem-zolved =
about risk 3.
INTENSIVE §
Organizational Skills -
Seudy Skills
List classes where student is curently:
1. receiving a grade of D or lower:
2. has 10% or more missing assignments:
3.  has had discipline problems (e.g., received ODR, teacher reported problem behaviors):
(CARS USE ONLY) List classes indicated for CARS intervention (where any of the above indicators occurred):
Core Components: 1. Record progress for all risk areas as indicated.
2. Schedule a set time 1o Meet with the student waekly.
3. Meet for at least 10 — 15 mnutes
4. Connect and problam-solve high risk areas
Record focus of meesting each week. Positive for e or ued Tor risk areas. Mentor Student
Initial at the close of The Meating and confirm Next check-in date. Initials Initials
Week of
Week of
Week of
Week of
Week of

Figure 6. Check & Connect monitoring sheet
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Treatment Integrity Problem Solving/Booster Session Planning

Purpose: Teacher is implementing the intervention below determined integrity percentage.
Meet with teacher to discuss the intervention regarding missing/incorrect steps, or reasons why
intervention is not in place.

Re-Training: Are additional explanations Review intervention procedures; explain
of specific components and steps needed Yes | —> | basic components and steps of >
for the teacher, staff, or student? intervention

L'io_l
Are in vivo reminders needed to Implement prompts to remind teacher,
implement or carry out the steps of the Yes |———————————— | staff, or peers to use intervention
intervention?

[ % |

Is additional explicit training in the form of

Model the intervention for the teacher,
modeling needed for the teacher, staff, or Yes | ————| staff. or student

student?
[* |

v Make appropriate
Feasibility: Can the teacher/staff 01 Are there portions or steps of the Yi}—b cha;ges tol e
feasibly implement the intervention in the intervention that can be modified? ersaion
given situation? 01 Can other teachers, staff, or peers
Yes No implement the intervention? No l e
0
“Implementation”
v box below
Acceptability: Is intervention
acceptable to the teacher and/or
student? 01 Can the intervention be made | YeS |—> AR S e
v | more acceptable to the teacher or changes to the
- Mo [T student? No | current intervention | |
|
v l
Implementation: Have two booster :
sessions been tried and teacher stil does T~ e
not implement intervention with determined | integrity with 3 consecutive
integrity? observations
Yes I
Collect 3 additional
Disconbrs addis = treatment integrity checks
bmm'n!"““mmmwm mwme'ﬁ""e and schedule another
next recommended intervention based problem solving meeting if
on classroom-assessment integrity is below
determined % on any of
the observations

Figure 7. Check & Connect treatment integrity problem solving process
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Figure 9. Cross-lagged model of social validity and treatment integrity
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